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1. Introduction

It is not an overstatement to say that the qualitife of
any nation cannot be expected to be more thanuhkty) of
the education of her citizenry and the intentianakstment
in the educational system. A quick look at the wddday

shows that all the developed countries have a @gtron

educational institution while the under-developede a
bedeviled with perennial lack of appreciation fdnet
significant of a strong educational system.
Education is a social service sector engaged, ipafig,

in man power development for the nation and enimgnci
knowledge for social and economic development. &ludir
responsibility in education in the federation istjgd, in that
the Federal Government is in charge of Federalidrgrt
Institutions, Colleges of Education and Polytechpit¢nity
schools and certain broad policy guidelines for
improvement of education and curriculum developnfent
improvement of quality (Nzeh, 2013). The fact thhe

enough attention to that; rather, they are justingagolicies
that will not help the system. Whether, itis 6 —54, 6 —

3 — 4,9 — 3 - 4 or any other systems, the educatio
system in Nigeria have been caught in the web of
inefficiency and social ills which are charactadstof the
present day Nigeria.

However, this study will concentrate on the need fo
Nigerian leaders to pay attention to the needs h& t
educational sector. Political leaders should digopolitics
from education as the continued neglect of theosewill
lead to social paralysis. To this end, the reseasa@mines
how an ideal educational system should look like as
exemplified in the Platonic idea. Plato’s educadiosystem
was inevitably state-controlled and had the sirajgective

of producing patriotic, obedient and militarily iefent
citizens, (Peter, 1977). Also the current trendthin federal

thgovernment financing of education in Nigeria betw&899-

2013 will be examined. The aim of the educationaddet
analysis is to reveal the budgeting trend and aagetysis of

current level of skill development and technologicaProject in possible budget value and finally to pose

capability still at a very low level is worrisomertsidering
the importance of manpower development in natialding.
Therefore, allocation of enough funds to educationlget

possible synergy among all arms of government (Nzeh
2013).

should not be compromised under any guise. Thid wi. Education: Conceptual Analysis

facilitate the achievement of Millennium Developrh&oals
(MDGs), for education sector, which is to achievevarsal
education in the year 2015. (lbid)

Meanwhile, our educational system has undergo
several metamorphoses from6 — 5 — 4,6 —3 — 3 —
and 9 — 3 — 4. Obviously, there is no problem vétther
the old system or the new system but the problemih the
administration and management of the Nigeria edualt
system. A look at the current trends with the @t@ass in
national examinations, the education system seentmvte
collapsed. Unfortunately, policy makers are not ipay

ne

Education is very crucial in the life of the indival. Its
activity is accepted by many to follow some proessisut it
is still a matter of controversy whether the preces
ducation begins in the womb, or at birth or morafter
birth, or some years later. It is not debatablé¢ daucation is
a means to an end, in the context of achievingnhddfiaim,
but what is contestable is whether education hdsfenthe
living. There is no dispute that it has contenti bne may
wonder whether this constitutes the only input.
Mechanically, if there is input, it is expected tththere
should be output. Does this suppose that educdiss
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output? If it is believed to have output, what cbble the
output? Would we accept the educated man, or edueht
outcome, as the output’? But who is the educated?n@r
what is the educational outcome.

In attempting the analysis of the concept of edanat
we shall look at the root of the concept, we stedin from
Peter's (1966) criteria of education, and attermgxtking at
some of the concepts and ideas raised. Finally,shal
examine what may be considered the outcome or bufpu
education. In doing these, our aim is to get atesaear
meaning of the concept, education. Knowing thedebetter

position our mind to tackle many of the problems of i.

education and provide appropriate solutions. Due#$358)
tells us that the etymological definition of eduoat is
derived from Latin, ‘educere’, ‘to lead out’ or taring out’.
If education is supposed to mean to lead out’, ihvem may
ask what an undergraduate students is being ledobut
Surely, none of them is being lead out of ignorame¢her
their experiences are supposedly being increasesbine
narrow disciplines of their choice (OgunyirioforQ@2).
From the analysis so far, it do not seen this etiyenological
definition is helpful in clarifying the meaning tifucation.

Schoefild (1972) tells us that there is some coetrey
as to whether the concept of education is deriveon f
‘educere’ to lead out’, rather it is argued thasibeleived to
be derived from ‘educare’ “to form” or “to trainThinking
about the verb “to form”, one may get the impressid an
artist who is working to form a statue out of th&ture of
cement, stone, iron rods, and sand. One may ailsio dfithe
stage in life when one is said “to form” characf€o. this
end, one may argue that education does not go &woihg
an individual the way an artist does.

Reflecting on the verb “to lead”,
Fenstermacher. (1973) informs us that “the purpo$e
education is not to lead anyone, anywhere but tiserato
help one become aware of where he has been ana \ber
might like to go from there”

However, it seems that the important derivativehi$
analysis is that education has some aims, one ahwis
raising awareness in the learner.

Lodge. (1997) examines the Platonic definition
education as saying: “By education | mean thatningi
which is given by suitable habits to the first insts of
virtue in children, when pleasure and pain are thjgh
unpianted in non-rational souls. The particutaining in
respect of pleasure and pain, which leads you te had
love what you ought to hate and love is called atlan”.

Plato’s (427 — 348 BC) definition may be interptete
be saying that virtue is inborn and is shown earlthe life
of the child. Virtue may be considered to be thmeaas
goodness, right behaviour or good character. Ih falato’s
principle of professional preparation was basedanather
more fundamental principle which he learnt fromteischer,
Socrates, “that knowledge is virtue and ignorarxeice”

(Ibid). Virtue here is meant not so much the mora

uprightness with which we equate it today. hut eathn
efficient performance of one’s duties. Hence, Ptaiold talk
of the ‘virtue’ of a knife which is to cut perfegtand of the
doctor which is to heal. For the perfect conductifef man
needs to have knowledge, and for the performancthef

interestingly,

duties of his station in life, a specialized trami (Plato,427-
348BC).

Suffice to note the relevance of the educationéities
of Plato for the modern times. First, there is phaciple of
division of labour, a fundamental principle whichodern
nations have resuscitated in planning for fast eoua
development. Secondly, there is also the principle
professionalism which is that of designing apprateri
programmes of training according to the servicegeggiire
of each sector of the economy. Plato (427-348B@sgm to
postulate that;

There is the principle that education is powerful

instrument for the reconstruction of the state famd

social, political and economic development. The
message is that a state needs to adopt a national
ideology, its own concept to achieve which it will
have to design an appropriate educational system.

It was also a realization of the power of education

for state planning that made Plato advocate

secularism in education that is, making the

provision, control and organization of education a

monopoly of the state, without however, excluding

religion education as a subject.
The importance of Plato’s (427 — 348 BC) idea marks
significant step in the development of formal sdegstem
and a formal school curriculum which we are now so
familiar with.

He was the first to appreciate the importance of
environment for learning and also maintained a doaldnce
between different parts of the curriculum since dirm was
to produce a man who is beautiful in body and obdjo
conduct. .

3. Nigeria Educational System

That the standard of Nigerian education has falfen
recent years is a conventional statement which awploo his
right mind dares dispute. It is so obvious thatreseblind
man can see it. Those who argue or assert thasitniot
fallen either have not been to school themselvesbeiously

0}nave no children in schools to be able to obsdreddll; or

do not employ the products of the present schostesy and
therefore are not in a position to judge. Those ahgue
against the proposition must be teachers, ministfigials,
and educational administrators for whom the claimplies a
subtle or indirect criticism of their competence dan
efficiency.

In view of the inconclusive debate as to whether
educational standard have fallen, it is considevise to shift
our attention to the evaluation of the quality bé tpresent
educational offerings, rather than comparison ef phesent
with some ancient past. In the world-over, the coci
economic and political development are increasingign
driven by the advancement and application of kndgée
Qeducation). Standard education is a powerful témi
achieving one’s potentialities. And this explainshyw
education in general sense is essential to the thramd
development of knowledge and economy (World Bank:
1999). In this wise, higher institutions of leamirare
established to give students sound and qualitatiecation
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so that they can became more productive, selflifatiand
attain self actualization.

proponents of qualitative education with the bdgnotives.
Here, it is traditional to refer to a nation edimaal set up as

To realize these objectives, the national policy oa system, but quite often, in Nigeria and elsewhie

education (NPE) was formulated in 1977 and reviewed
2004. This policy on education was drafted on tlasid
philosophy of long life education; recommendatiomsre

made as to how to achieve a more integrated andreoh
system of education than was hitherto the case.

educational system refers only to the formal school
education. This gives an erroneous impression sbhhbol
education, constitutes the total educational effat the
nation. A nation educational system is indeed, more
comprehensive than the formal school set up; ituthe a

The National Policy on Education (2004) outlineg thwide range of organized educational programmesgrel

aims of higher education as:
i. the acquisition, development value proper

and projects which may not be funded by the govertm

andihe nation’s educational system should reflectredlvarious

inculcation of the proper value- orientation foeth organized educational activities rather than a, gartvever,

survival of the individual and society;

the development of the intellectual capacities of

important that part is in the system. (lbid, 1977)
It is formally entrenched in the people’s mind tliad

individuals to understand and appreciate theieducational system generally refers to the schodbnal

environments;
iii.

careful members of the environment; and

the acquisition of an objective view of the locatla

external environment (NPE; 2004)

These objectives are expected to be achieved aségu
through (i) teaching —imparting knowledge and skii)
research- discovery of knowledge (iii) disseminatie
spreading existing and new information (iv) serviee
fostering community service and professional tragnifor
national development.( NPE; 2004;)

Most if not all institution of higher learning anet very
near the standard and finding it difficult to ach@ethe
outlined targets because of many crises that hasled the
institutions.

education network, the word “integrated” is ofteddad so

the acquisition of both physical and intellectuabs to make it plain that what is being referredsdhe entire
skills which will enable individual to develop into educational

efforts. Hence, we have an integrated
educational system, which in fact refers to thegnation of

all educational sub-systems of which the schoolvosk is
only one.

We are familiar with the formal education as refegrto
the school, college, institutions and other ingisu of
learning with set patterns of work, set curriculum,
professional educationists, set examinations, fumte as
evidences of successful completion of work and iso\ide
are not so familiar with the concept of non-formadlcation;
but it is infact simpler to define and recognize.réfers
simply to all educational activities — whether gexte
cultural or vocational — that are relatively orgeed,
outside of the school network. We can also distisigumon-

According to Peters (1977) quality is the essentidbrmal education from informal education in thag fatter is

characteristic of a thing which distinguishes ibrfr other
things. The presence of that characteristic togh liegree
marks it out as a thing of high quality. The quatf a horse
is in respect of those characteristics which amo@ated
with the ideal horse — which include its physidatdss that
allows it to discharge its racing duties most ééfitly.

the casual and unorganized education that takese.pla
refers to knowledge, skill attitudes, fashions, mamand so
on, which ‘pick up’ unintentionally and without pomged or
sustained efforts on our part. The information whiee gain
from reading newspapers, or listening to the ragies into
the category of informal education; so also thenfmtion of

On this same analogy, a good quality educatiomis o habits and character of the young ones by the dgteén

that best fulfils the objectives of an ideal edigrat Peters,
(1977) has tackled this by reverting to his concefpthe
educated and the criteria of being educated. HelRetgrs
selected the qualities of an educated man as acatiwh of
a quality education. Thus, for Peters, in mattérguality of
education, both the process and the product woaNeé ko be
considered. It is fashionable in Nigeria today &k tof
“qualitative education” and in fact, some politicphrties

family is not an organized and sustained activityen
though it is intentional on the part of the teashend hence,
not altogether random and informal. (Peters, 1977)

An integrated system of education is a system with
difference; the idea of rigidity and inflexibilitthat is built
into the concept of system is relaxed. Flexibiliy a
characteristic of an integrated. The different pahat are
integrated in an educational system do not losk idhentity.

have made it a slogan in their manifestoes in recefhe separate parts are not fused or assimilatedoime unit

electioneering campaigns. If we examine their cptioa of
gualitative education, we shall definitely find seraverlap
with our analysis but we shall also find some digant
differences and some points in which the lattesuigerior to
the former.

At this point, we need to applaud the advocates
qualitative education, when they use the phrasest,Rhey
are not just using the slogan as a cover for inactir for
denying the common people of their rights to stmensored
and free education, they are sincere. It is alsorasd that
the intention is not to perpetuate an elitist cqbcef
education in which it is believed that only a ferg deserved
to be educated at state expense. In other wordsreud the

which is completely different from the original cponents.
Nor do the parts just exist in isolation, co-exigtibut not
interacting with other parts. This is what happahgresent
in the Nigerian educational system in which thefedént
varieties of education, non-formal education, I#er
@fducation and technical and vocational educatioe ar
conducted in water-tight compartments, in isolafimm one
another. Thus, the integration is an on-going dyinam
process of adjustment and re-adjustments so thatewbss
and the relevance of the entire system is ensuraliltames.
From the foregoing, an examination of the Nigerian
educational system will reveal that it is not ategrated
whole. It is possible to consider integration hémetwo
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dimensions — horizontal and vertical. Horizontakgration
refers to the interrelationship between the forianad non-
formal education, and between liberal / cultural gechnical
/ vocational education. Each of these four typeschfcation
at present exists all by itself and each is dewopwith it
own compartment.

It is only recently that provisions were made ire t
National Policy for interrelating the different &g In
practice, up till now, the Ministries of educati@oncern
themselves mainly, or solely in some cases, withftlimal
school aspect of the national system of education-
formal education is regarded as not within theifispliction
because this type of education is mainly providggitivate
individual as commercial enterprises, for examptdools of
typing and shorthand, sewing institutes, meclsatr&ining
workshops and various other forms of regul
apprenticeships. This suffices to tell us that Zzamtally,
there are different types and varieties of eduocatidich
were considered in isolation and not as an intatedl and as
complementary within the same system. In the \arti
direction however, the situation is a little betbecause the
attention is more on the highly structured schahloation
levels. These structures have, developed overgerime,
and hence are able to some degree of integratloid, (
1977)

4. Trends in the Federal Government Financing
of Education Nigeria

The Nigeria Government was liable to education®ect

considerably as a result of huge wealth generatea the
sale of oil, whose discovery brought a fundamectitange to

Table 1 Some selected countries annual budgetary altmtain
education — World Bank Report (2012)

S/N | Country % Budget Allocation to Position
Education
1 Ghana 31.0 18
2 Cote d’ Ivorc | 30.0 2nd
3 Uganda 27.0 3
N4 Morocco 26.4 4t
5 South Africa | 25.8 5
6 Swaziland 24.6 6"
7 Mexico 24.3 7t
8 Kenya 23.0 g
9 UAE 22.5 gt
10 | Botswana 19.0 10"
11 | Iran 17.7 11t
12 | USA 17.1 12h
13 | Tunisia 17.0 13"
414 | Lesotho 17.0 14"
15 | BurkinaFaso | 16.8 15h
16 | Noiwy 16.2 16"
17 | Colombia 15.6 17h
18 | Nicaragua 15.0 18"
c19 | India 12.7 19"
20 | Nigeria 8.4 20"

Source: World Bank Report (2012

The thrust of the above is that investment in etioas
important but much more important is the correctfrthe
current structural dysfunction. Nigeria was undending
education. Worse than the funding issue was
misallocation of investment issues. We thereforeeha
structural dysfunction of the sector. Clearly, there two
aspects to budgeting:

Budgeting allocation

Budgeting implementation
While the former is known, the letter is unknown,

the

the economy of Nigeria. The government of Nigerigherefore, this dysfunctionality exist such that wennot

switched large amount of the huge wealth made flmrsale
of oil into expenditure in various sectors incluglieducation.
In the area of budget allocation to the sector 2013
budget allocation as a bench mark, critical ovevshows
that #427,52 billion was allocated for educatiosaktor
within the 2013 fiscal year and this has been &gemany as

properly account and reconcile what was allocatitd what
is implemented. Therefore, irrespective of the amhou
allocated without improper educational governaticat sees
an end to end reconciliation of allocation, visia-its
implementation, we might just be enabling
disability/dysfunctionality by providing more fundj.

a

a welcome development (Nzeh 2013). This may beuseca gejow s an over view of the total budgetary betwee

the sector ranked the second position in the budffer
Ministry of Defense. This present allocation may daetly

allocation (1999 - 2013). See Table 2, 3 and 4.
Table 2 Federal government budgetary allocation to thecation

because of the need to meet most of the MDGs &rgeector, 1999 - 2013

through education financing, and partly becaus¢éhefnew
dimensions that have been introduced to this sentdhe

recent times.

It is true that Nigeria has consistently not meé t
UNESCO benchmark of 26 percent fiscal allocatia, iyis
not alone in the list of countries that have not the same.
Of the member States of the United Nations, onlyualfive
of them have ever met the benchmark at one poititria or
the other. This implies that Nigeria might not berst in
fiscal allocation to education sector (Adeyemi, 201

This notwithstanding. a report by World Bank (20d2)
the annual budgetary allocation for 20 countrieswshthat
Nigeria is at the last position with percentag®dadtion to
the education sector at 8.4% whereas country likan@

Year Allocation as percentage of total
budget
1999 11.12
2000 8.36
2001 7.00
2002 5.9
2003 1.83
2004 10.5
2005 9.3
2006 11.00
2007 8.09
2008 13.0
2009 6.54
2010 6.40
2011 1.69
2012 10.0
2013 8.00

occupied first position with allocation to the edtion sector

of 31.0% as South Africa and Kenya 5th and 8th tjms
with percentages of allocation to education seatdt5.8%
and 23.0% respectively. See Table 1.

Source: Central Bank of Nigeria (2013). Statistical Bulletamd
Information. Retrieved on 06/05/20 13 from w.nigeg@v.ng
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Table 3: African countries’ average scores on the Education However, the UNICEF in its state of the world’'s
Year | Nigeria's Score (%) Africa’s Average Scae) ( children report for 1999 pointed out that aboutrfanillion
2006 | 51.0 49.4 Nigeria have no access to basic education andnthgrity
ggg; 22'2 gg'g of those that are “lucky” to enter school are givaub-
2009 | 48.4 518 standard educati(_)n (Akhaire, 1999)._ Today _there_zadumt
2010 | 49.0 53.6 114 approved Universities, 42 are private UnivasitThere
2012 | 48 53.7 are at least 30,000 academic vacancies in our rsities
Source: Mo. lbrahim Foundation (2013) excluding the nine new Federal Universities, eithbt in
April, 2011, and | am not sure if we do not havalfied
In very clear terms, from the Table 4: lecturers to fill these positions. At the last cooation of

i. Nigeria Annual budgetary allocation (5.7241%) isUniversity of Nigeria, Nzukka, (UNN) on Jan., 2®13, 195
significantly  lower than the  UNESCO Ph.D students were graduated and awarded theipugari
recommended minimum (26%) for developingdegrees. And even at that, how many will like tactein the
countries. Universities system. The situation is so bad thatkwow of

ii. Nigeria's percentage of the total annual budgetarsome young lecturers who teach in three different
allocations to education is significantly lower tha universities for financial gains. The reason fois thcute
those of the 20 World Bank sampled countriesshortage of academic staff is simply because dedlif
Nigeria is actually the worst of the all. academics cannot be imported like cars, but mustdieed

ii.  Nigeria's score on the Education Sub-category df highly equipped World Standard Universities whiwe
Ibrahim Index for African Governance islack in Nigeria particularly in the science basescipline.
significantly lower than the average score of al{Kpolovie, 2010).

African countries. From 52 African countries Most of the secondary and primary schools in Naeri
Nigeria’s position is 48 among the worst countries today are in dilapidating states. This shows thigeNa has a
with respect to the attribute under investigation.  weird values system. It is a society where priesitiare

iv. Universities in Nigeria did not make the list ofturned to their heads, for instance, the salarfeth® less
topmost best 2000 universities in the world at alleducated Local Government Counselors are higher thneat
Nigerian universities were not even found in the toof university professors, it is a place where alwebwn
most best 6,000 universities in the world. rouge, a fraudulent and 419 person is applauded fo

From these findings, it has become very clear thalonating money to local communities and churches &
Nigeria’s educational system is broken, crippled &y place where the road leading to million dollar hemae
complex bureaucracy, flamed policies in both thdilled with potholes; and the society is a placeewh the
management and financing of schools and corrugtreets in capital cities are loitered with heaghoéish. This
expenditure of school's money, leaving it in neefl dis wrong with any society that does not take harcational
sweeping reforms on the basis of utilitarian evédum institutions seriously (Dike: 2002).
design. Thus, lack of good education and unemployment in

Nigeria would contribute to many social ills, inding

5. Education in Nigeria: A Public Health Issue  crime, prostitution, and the breakdown in law andeo. For
this, the society should invest more on the yoatid educate
them to differentiate rights from wrong before tHegcome
dults. As Roussean (1994) has noted:

“People, like men (and women are) amenable onlynwhe

It is apt to note at this point that funding addar and
glamour to the education system of a nation. [Oyawe
2011] But Nigeria has toiled with some educationa;f1
programmes, which has _qnly served as Condl.JC'FSit[BfEr they are young, in old age they become incorrigil@ace
money o the corru.pt political leaders and theanues. Fpr (bad habits) and customs are established and piegsd
m;tan(t:_e, tB(IeDEngt|olr197EI;aul;1ci{hed thted Liﬂlversal _IF;r}(;naringrained, it is a dangerous and futile enterprigetry to
Z ucta |?n|£ ff) '3 ' 'tut z:;sbno ed, f progfmm reform them; the people cannot hear to have theadiss

ue to fack of 1und necessitated by corruption agnotner treated, even in order to destroy it, like thosedsd and

factors. Nigeria has again launched another maested : : G
. 2" S . — featful patients who tremble at th ht of theyguti
Education program, this time branding it the Uns&tiBasic (eRa:)nLJSSEZr:ienlggvx)’,o remble at the sight of theptian

Education (UBE). However, not .Iong after that, f‘aelergl Therefore, to move forward, the government should
g(_)ver_nrr_]ent reported fhat the falling standard_ Fm‘cadon |_n adopt necessary policies to destroy the current \zdde
N'ge”?‘ is caused by acute_ shortage of qualifieathers in system in the society, and create conducive enwison that
the primary school level. It is reported that ab?.):&t-p.ercent would enable the educational institutions to engage
of the over 400,000 teachers employed in the naomary healthy competitions, raise funds through privat@ations
schools do not POSSESS the T_e_achers Grade -I_-Wd'mm and grants, and attracts and retained qualifiedlesiis
even yvhen the Natlpnal Certlflcate of Education BYGs financially positioned to pay tuition.

the minimum educational requirement one should ggss$0
teach in the nation’s primary school (Ogbenifun &is@,
2001).
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Table 4: Annual total scores on Ibrahim Index for Africanv@mance 2006 to 2012 by all African countries

RANK 2006 2007 2008 2009 2010 2011 2012
1st Mauritius 78 79 83 83 83 83 83
2nd Cape Verde 74 77 80 77 78 78 78
3rd Botswana 76 76 76 76 77 77 77
4th SeycheNes 74 72 72 74 75 73 73
5th South Africa 72 71 70 70 71 71 71
6th Namibia 70 70 69 69 69 70 70
7th Ghana 64 64 64 66 66 66 66
g Tunisia 65 62 61 60 63 63
9th Lesotho 61 62 63 61 61 61 61
10th Tanzania 58 58 58 58 59 59 59
11" Sao Tomé & Principe 57 58 58 . 57 57 58 58
12th Zambia 56 57 57 56 57 58 58
13th Benin 59 60 57 59 59 58 58
14th Egypt 58 60 60 61 60 58 58
15th Morocco 57 57 56 57 57 57 57
16" Senegal 59 58 56 57 57 56 56
17h Malawi 53 53 53 56 57 56 56
18" Burkina Faso 53 52 53 55 56 55 55
19" Uganda 54 55 54 53 55 55 55
20" Mali 53 53 53 53 54 55 55
21 Mozambique 55 53 53 55 54 55 55
22 Gabon 48 48 49 49 53 54 54
234 Rwanda 51 51 52 52 53 53 53
24" Algeria 54 56 54 54 54 53 53
25N Kenya 54 54 54 51 54 53 53
26" Swaziland 50 50 51 51 52 52 52
27h Gambia 53 52 53 51 51 52 52
2gh Niur 43 43 45 44 45 50 50
2gh Djibouti 49 49 46 48 49 49 49
30" Sierra Leone 39 44 45 45 48 48 48
3 Comoros 48 43 47 47 48 48 48
32 Mauritania 50 53 43 46 47 48 48
33¢ Ethiopia 46 45 46 46 46 47 47
34N Liberia 35 39 40 43 46 47 47
3gh Madagascar 59 60 57 50 47 46 46
36" Cameroon 44 46 46 46 45 45 45
37h Burundi 44 46 44 47 45 45 45
3gh Libya 53 52 53 52 50 44 44
3gh Togo 38 39 42 44 45 44 44
40" Angola 35 36 39 41 43 44 44
41 Congo 40 40 41 41 43 43 43
42 Guinea 39 38 35 34 40 43 43
431 Nigeria** 42 42 42 42 43 42 42
44" Equatorial Guinea 37 39 40 39 39 41 41
45" Guinea-Bissau 41 41 42 37 40 40 40
46" COte d'lvoire 35 36 35 36 36 39 39
47" Zimbabwe 33 32 30 32 33 34 34
48" Central African Republic 28 30 34 32 32 34 4 3
49" Eritrea 39 38 37 34 34 33 33
50" Chad 31 30 27 29 32 33 33
51% Congo, Democratic Rep 31 32 32 32 32 33 33
52 Somalia 9 10 7 8 8 7 7

Source:Mo. Ibrahim Foundation (2012)
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6. Conclusion and Recommendation
Having looked critically at some issues on the iotpa References
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